Pupil Premium Strategy 2024-2025
	Challenge 
	Details of challenge

	1.
	Disadvantaged pupils have a higher rate of persistent absence and poor punctuality

	2.
	Attainment of pupil premium pupils is below the attainment of non-pupil premium children in reading, writing and maths across all key stages based on end of year data for 2024.

	3.
	Poor language and communication skills on entry to school.

	4.
	Attainment of pupils in reading is low on entry to school.

	5.
	The gap between pupil premium and non-pupil premium children in early reading continues to be a challenge in KS1.

	6.
	Limited opportunities and life experiences.

	7.
	Emotional wellbeing and mental health impacted by home circumstances and early life trauma.



	Intended Outcome
	Success Criteria

	Improve attendance and punctuality of targeted pupils
	Attendance and punctuality of disadvantaged pupils is in line with national.

	Improve attainment in line with national benchmarks in reading, writing and maths by continuing to secure quality first teaching (our Universal Offer) across the school.
	Disadvantaged pupils attain in line with or above national progress measures through assessment on NFER and statutory tests. The gap between disadvantaged and non-disadvantaged is reduced. 
Monitoring of teaching standards will evidence high quality teaching in all year groups with clear progression evident in children’s books. 
Impact of CPD will be clear through monitoring. Intervention strategy will be fully embedded across school and evident in children’s books.
Parent Voice – Reading workshops, maths workshops, parent participation in curriculum lessons led by class teachers.

	Improve attainment in language and communication at EYFS through positive impact of quality first teaching, targeted intervention, NELI programme.
	Disadvantaged pupils attain in line with or above national progress measures.

The gap between disadvantaged and non-disadvantaged is reduced.

Positive parental engagement as soon as children have been allocated their school place.

	Phonics screening results in Year 1 to be in line with national. 

The school gap between PP and non-pp will be in line with national.

Children who didn’t pass phonics in Year 1 will pass phonics recheck in Year 2.
	Targeted disadvantaged children will have passed phonics screening to ensure disadvantaged pupils attain in line with national progress measures. The gap between disadvantaged and non-disadvantaged is reduced. Through monitoring, the early reading strategy will be evident across school and having a clear impact on the progress of disadvantaged children.

Positive parental engagement as soon as children have been allocated their school place.

	Curriculum offer will be ambitious and foster aspiration amongst our pupils. Disadvantaged pupils have a variety of experience and opportunity is line with non-disadvantaged peers. Extra-curricular opportunities to expand our disadvantaged children’s experiences and cultural capital will be provided.
	Through pupil voice, disadvantaged pupils can articulate aspirations for the future and know how their learning will support this. 

Through monitoring of books and learning walks, the VINES curriculum will be fully embedded to ensure a high-quality curriculum for all disadvantaged learners. 

Children confident in their learning through using strategies for knowing more and remembering more.

High uptake of extra-curricular activities in line with peers.









Research used to create this strategy
Points for discussion
To provide Easter school for children in Year 6 in preparation for end of key stage assessments. 
To offer a summer school to provide enhanced transition to targeted EYFS PP children to ensure a successful transition to primary school.
EEF study into extending school time: “The evidence indicates that, on average, pupils make two additional months' progress per year from extended school time and in particular through the targeted use of before and after school programmes. There is some evidence that disadvantaged pupils benefit more, making closer to three months’ additional progress.” EEF (2022) School Planning Guide in relation to transition: “A main area for development is support for pupils from disadvantaged backgrounds transitioning between primary and secondary school—anticipating risk points and deliberately building the support needed to set every child up for success” EEF Teaching and Learning Toolkit:
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Teaching 
EEF ‘Menu of Approaches’ Evidence Brief, September 2023: “Evidence indicates that high quality teaching is the most powerful way for schools to improve pupil attainment, particularly for socio-economically disadvantaged students. Schools should focus on building teacher knowledge and pedagogical expertise, curriculum development, and the purposeful use of assessment. This could include the selection of high-quality curriculum materials or investment in the use of standardised assessments.” EEF Guide to Implementation, May 2024:
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“When people work collaboratively during implementation, they can share knowledge and expertise, bounce ideas off each other, and solve problems together.” “The factors that influence whether an individual or group can support implementation include the degree to which: 
• they have the knowledge, skills, and expertise to help implement the intervention 
• they feel empowered to act and can empower others 
• they have agency—choice over actions—within their remit.” “High quality professional development is a key strategy to support people to change their behaviour and practices. Professional development unites staff’s knowledge, skills, and practices, which supports implementation of a new approach.” 
“Follow-on support should align with the best available guidance on effective professional development (see page 38 and the EEF’s guide to professional development76) and should include: 
• building-in opportunities for teachers to revisit prior learning; 
• arranging social supports so teachers can discuss problems, share insights, and provide peer support and assistance; 
• modelling the delivery of new skills and strategies, for example, via demonstrations from expert practitioners; 
• creating opportunities for teachers to rehearse techniques and prompt context specific repetition; 
• providing supportive and formative feedback to improve techniques and set specific goals; 
• encouraging teachers to monitor and reflect on their own performance; • acknowledging teacher’s efforts and reinforcing key messages.” 
EEF (2022) School Planning Guide: “Effective professional development is vital to support, develop, and sustain high quality teaching. As schools move forwards into the next academic year, professional development programmes are an important focus for school plans” 
The Guide discusses the importance of CPD be based on mechanisms in four groups: building knowledge; 
• motivating teachers; 
• developing teacher techniques; and 
• embedding practice

EEF study into reducing class size: “Reducing class size appears to result in around three months' additional progress for pupils, on average.” This study shows that this is effective when class sizes are small, as ours are, and when teachers are able to teach differently which is evident with our approach. EEF (2022) School Planning Guide on flexible grouping: “Allocate groups temporarily, based on current level of attainment. This could, for example, be a group that comes together to get some additional spelling instruction based on current need before re-joining the main class”
EEF (2022) School Planning Guide on scaffolding: “When pupils are working on a written task, provide a supportive tool or resource such as a writing frame or a partially completed example. Aim to provide less support of this nature throughout the course of the lesson, week, or term.” 
EEF Special Educational Needs in Mainstream Classrooms (October 2021): “The research suggests a group of teaching strategies that teachers should consider emphasising for pupils with SEND. Teachers should develop a repertoire of these strategies they can use flexibly in response to the needs of all pupils. — flexible grouping; — cognitive and metacognitive strategies; — explicit instruction; — using technology to support pupils with SEND; and — scaffolding.”

Targeted academic support
EEF Study into one to one tuition: “Evidence indicates that one to one tuition can be effective, delivering approximately five additional months’ progress on average.” The use of digital technology to supplement quality first teaching is highlighted by EEF to have a positive impact on learning. EEF study into feedback: EEF research shows that feedback and self regulation are high impact strategies – this can be promoted and embedded in classrooms with additional staff and training.
EEF study into teaching assistants: Research which focuses on teaching assistants who provide one to one or small group support shows a stronger positive benefit of between three and five additional months on average. EEF (2022) School Planning Guide on diagnostic assessments: Diagnostic assessments provide opportunities to reflect on pupils’ thinking, strengths, and weaknesses. They can give useful insights into learning, adding to the richness of the information teachers hold about their pupils. EEF (2022) School Planning Guide on TARGET approach:
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EEF research into oral language intervention: “Overall, studies of oral language interventions consistently show positive impact on learning, including on oral language skills and reading comprehension. On average, pupils who participate in oral language interventions make approximately five months' additional progress over the course of a year.” “All pupils appear to benefit from oral language interventions, but some studies show slightly larger effects for younger children and pupils from disadvantaged backgrounds (up to six months' additional progress).”

Wider strategies
DFE Link between attendance and attainment: “in general, the higher the overall absence rate across the KS, the lower the likely level of attainment at the end of KS2.” DFE Improving Attendance at School: “There is a clear link between poor attendance at school and lower academic achievement.” 
EEF (2022) School Planning Guide on attendance “There is some evidence of promise for several strategies including parental engagement approaches and responsive interventions to target the individual causes of low attendance.” Attendance Interventions Rapid Evidence Assessment (EEF, 2022)” 
DFE Working Together to Improve School Attendance (2024): The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence.
EEF study into social and emotional interventions: “On average, SEL interventions have an identifiable and valuable impact on attitudes to learning and social relationships in school. They also have an average overall impact of four months' additional progress on attainment.”
 EEF study into behaviour interventions: “Evidence suggests that, on average, behaviour interventions can produce moderate improvements in academic performance along with a decrease in problematic behaviours. Impacts are larger for targeted interventions matched to specific students with particular needs or behavioural issues than for universal interventions or whole school strategies.”
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